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SURVEY OF METHODS OF TEACHING HISTORY 
IN FIFTY-TWO HIGH SCHOOLS IN TEXAS 
Part One: Introduction and Historical Background 
Chapter I: Introduction 
A. Purposes of this thesis 
1. To find and present a brief historical back­
ground of history teaching in fifty-two 
high schools in Texas 
2. To survey the methods of teaching employed 
in these schools 
3. To describe the school and community equip­
ment and resources utilized in these teaching 
procedures 
4. To ascertain the preparation of the teachers 
who are teaching 
5. To establish the degree of correlation between 
history and other courses in the curricula 
6. To criticize and evaluate these methods and 
devices of history teaching 
7. To formulate a history teaching program adaptable 
to these fifty-two schools 
B. Definition of Terms 
1. Method is a set procedure for doing a particular 
activity. 
2. History is the science of men in their activity 
as social beings. 
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C. Limitation on the Scope of the Study 
1. As to time of teaching activities, 1937-40 
2. As to number of schools for intensive study, 
fifty-two high schools 
3. As to subjects for purpose of correlation 
a. Geography 
b. English 
c. Natural Science 
d. Art 
D. Methods and Sources Employed 
1. Eifty-two questionnaires sent to teachers in 
the schools 
2. Personnel interviews with selected teachers at 
Prairie View 
3. Classroom observation 
a. Booker T. Washington High School, 
Houston, Texas 
4. Historical Investigation 
a. Primary sources 
(1) Registrar's Office 
(2) Letters from Principals 
b. Secondary Sources 
(1) Rural Texas by William Bennett 
Bizzell 
(2) History of Education by Frederick 
Eby 
c. Periodicals 
(1) Journal of National Education Association 
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Cnapter lis Historical background of History teaching 
in the Fifty-two Schools 
A* History in the Public Schools 
1. In the United States 
2, In the schools of Texas 
B» Conditions surrounding the teaching of history 
in the fifty-two high schools 
1, Geographical distribution of schools 
a« Resources 
b# Population 




Cp Brief history of schools 
1P Founding and early development 
2, Present equipment, personnel and enrollment 
Part Twos Description of Principles and Methods of 
Teaching History in the Fifty-Two Schools 
Chapter Ills General Methods of Teaching History and 
Related Subjects 
A, Methods of Teaching History 
1. Types and nature of methods 
2# Relation to purposes of education 
3. Relation to the devices of teaching 
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B. Relation of History Teaching to other subjects 
in the Fifty-two Schools 
1. Geography 
2, English 
3. Natural Sciences 
4, Art 
Chapter IVs The Methods of Teaching History in the 
Class A Schools 
A. Classroom methods commonly found 
1* Project method 
2. Problem method 
3® Unit method 
4. Socratic method 
5* Field study method 
6# Forum method 
7, Radio method 
8. Movie method 
9# Group reading method 
B« Tests most frequently employed 
1« Objective test 
2# Essay type 
3, True-false type 
4o Yes - No type 
Chapter Vs Methods Used in Class B Schools 
A. Evidence of the Methods 
5 
1 • Unit method 
2, Question method 
B. Teats moat frequently used 
1, Matching tests 
2# Chronology tests 
3, Completion tests 
4. True-false tests 
5. Selection tests 
Chapter Vis The Methods Used in the Class C Schools 
A« Evidence of the methods 
1, Lecture method 
2# Research method 
3« Current news method 
4« Discussion method 
B# The test most frequently used 
1, Essay type 
2, Question type 
3, Completion type 
4, Multiple type 
5, True-false type 
6, Objective type 
7, Best answer type 
8, Matching type 
Chapter VIIs The Methods Used in the Class D Schools 
A. Evidence of methods 
lm Unit method 
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2« Chapter-topic method 
3. Project method 
4. Question and answer method 
5. Gomprenhension of assignment method 
B# The tests most frequently used 
1. True-false type 
20 Completion type 
3, Essay type 
4, Matching type 
5« Question and answer type 
C. Equipment available in the Fifty-two Schools 
1. General school equipment 
a» Books 
(1) Encyclopedias 
( 2 )  B i o g r a p h i e s  
( 3 )  G e n e r a l  h i s t o r i e s  
b. Periodicals 
(1) Newspapers 
( 2 )  M a g a z i n e s  
c« Maps 
d» Radios 
2« Special equipment in the different classes 
of schools 
a« Class A Schools 
(1) Maps 
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Reference books for each grade 
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b# Class D Schools 
( 1 )  E n c y c l o p e d i a s  
( 2 )  N  e w s p  a p  e r  s  
( 3 )  M a g a z i n e s  
( 4 )  M a p s  
3« Community Resources 
a. Natural resources 
( 1 )  T h e  o u t - o f - d o o r s  
( 2 )  U n d e v e l o p e d  r e s o u r c e s  
b« Cultural surroundings 
( 1 )  I n d u s t r i a l  p l a n t s  
( 2 )  C u l t i v a t e d  f a r m s  a n d  g a r d e n s  
( 3 )  P a r k s ,  m u s e u m s  o r  p u b l i c  
buildings 
( 4 )  H i g h w a y s  a n d  r a i l w a y s  
Part Threes Evaluation of the Methods of Teaching 
History 
Chapter VIII: A Criticism of the Methods of Teaching 
History in the Schools 
A« On the basis of historical material in and near 
the schools 
Bo On the basis of the importance the teachers 
attaches to the teaching of history 
Co On the basis of adaptability the methods employed 
to the pupils and the learning situation 
D. On the basis of other criteria 
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INTRODUCTION AND HISTORICAL BACKGROUND 
CHAPTER I 
INTRODUCTION 
What teachers have been confronted with is how 
to tell facts. That one could present a method in 
history to work under all conditions is absurd; the 
best that can be done is to lay down some general 
principles which when applied by some keenly alive 
teacher to the duties and appointment of his pro­
fession may aid him in securing the desired results. 
In the book entitled Practical Methods. Aids and 
Devices For Teaching. Beecher states in the words 
of Gudson that there are some people who think history 
a simple matter because forsooth it is merely the 
telling of facts as they are. I do not know any 
thing more difficult in this world than to tell facts 
as they are. Teaching of history is not primarily that 
of crowding the brain with facts about the past; but 
that the child may live more completely in his world 
that he meets the problems of political, economical, 
intellectual and religious life fairly and squarely 
1 
offering solutions based upon experiences of the past. 
1 Walter Julius Beecher, Practical Methods. Aids 
and Devices For Teaching, p. 182 
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To discuss this topic correctly the writer must 
state the purposes of this study. 
A. Purposes of this study 
The writer has seven purposes in writing this 
thesis: (1) To find and present a brief historical 
background of history teaching in the fifty-two high 
schools of Texas; (2) to survey the methods of teach­
ing history employed in these schools; (3) to describe 
the school and community, equipment, and resources 
utilized in the teaching procedures; (4) to ascertain 
the preparation of the teachers who are teaching history; 
(5) to establish the degree of correlation between 
history and other courses in the curricula; (6) to criti­
cize and evaluate these methods and devices of history 
teaching; and (7) to formulate a history teaching pro­
gram adaptable to these schools. 
B. Definition of Terns 
Before going into a treatment of the subject, 
the writer finds it necessary thai, some common agree­




Stuart Rice, who was in charge of the completion 
of the case book on scientific method authorized by 
2 Howard Odum, Introduction to Social Research, p. 22 
-13-
the Social Science Research Council in 1926, says 
that his difficulties arise when he could find that 
no precise and uniform meaning could he given "method." 
According to the Encyclopedia of the Social 
3 
Sciences "method" is "only procedure which applies 
some rational order or systematic pattern to diverse 
4 
objects." Edward Ho 11 ins, who was a major in the 
Social Science Department at Prairie View College, 
says that "method" is a set procedux-e for doing a 
particular activity, which activity may surround 
the smallest unit or revolve around the larger aspect 
of l ife such as war, worship, political activities 
and the like. 
The writer in this study uses "method" as a 
systematic way a well-trained teacher relates his 
subject matter to his olass. It  is the combination 
of one or more principles in which one seeks the 
answer to help solve the problem at hand; at the 
same time taking in consideration the political,  
economical and social conditions. 
2. History 
According to Charles A. McMurry, history is 
the science of the development of man in their 
3 Vol. X, p. 389 
4 A Background and Critical Appraisal of Thesis 
Written on The Social Science Department, p. 5 
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activity as social beings. Froude, the great 
English Historian, says, "History is a voice 
forever sounding across the centuries the laws of 
5 
right and wrong." Henry Johnson, professor of 
History in Columbia University, says, "History, in 
its broadest sense, is everything that ever happened. 
It is the past itself, whatever that may be, observed 
directly. 
History is a chart of humanity and its develop­
ment. It shows in broad lines the direction and 
conditions of human progress and degeneration, the 
possibilities and limitations, the growth and in­
hibitions, of human lives. It is not merely the 
record of battles and births, deaths of rulers nor 
is it the achievement of great men only as kings 
and presidents and generals. History is recording 
of all problems and accomplishments as time marches 
6 
on. 
C. Limitation on the Scope of the Study 
To develop this topic the writer imposes three sets 
of limitations on the scope of study. The first limita-
5 Charles A. McMurry, Special Methods In Teaching 
History, p. 182 
6 Taken from a term paper in History prepared by Miss 
Pearl . Hall under supervision of Professor S.S. 
Warren, Professor of History, Prairie View College 
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tion is the time of the teaching activities. The 
study has "been restricted to the period between 
1937 and 1940. The second has to do with the number 
of schools selected and their location. 
The third restriction is the subjects for pur­
poses of correlation. The following subjects have 
been selected for correlation with history: Geography, 
English, Natural Science and Art. 
D. Methods and Sources Employed 
The methods ana sources were varied. In the 
first place the writer sent fifty-two questionnaires 
to the principals of each school. A copy of this 
questionnaire follows: 
QUESTIONNAIRE 
1. What courses of history do you teach? 
2. What type of test do you use in your teaching? 
3. What methods of teaching do you employ? 
4. How much historical material do you have in your 
school; such as books, periodicals, etc.? 
5. What importance do you attach to the teaching 
of history in the school? 
- 1 6 -  t  
Secondly, interviews were made with selected 
teachers here at Prairie View College. Thirdly, 
classroom observation was made at Booker T. 
Washington High School, Houston, Texas. Finally, 
historical investigation called for the examination 
of special work in methods and history teaching and 
all the first hand information available. The 
primary resources included a list of accredited 
high schools secured from the College Registrar's 
office and letters received from the principals of 
the schools. Among the secondary sources are such 
books as Rural Texas by William Bennett Bizzel, and 
History of Education In Texas by Frederick Eby. 
Periodicals were also useful sources; for example, 




HISTORICAL BACKGROUND OF HISTORY 
TEACHING III THE FIFTY-TWO 
SCHOOLS 
A. History In The Public School 
1. In The United States 
In 1745 history was one of the subjects being 
taught in an academy located at Bohemia, Cecil County 
in Maryland. In 1751, when the academy at Philadelphia 
opened, history was in its program. The evening school 
1 
also offered history. The first high school in Boston 
opened in May, 1821, and history was in its program. 
In 1827 Massachusetts by statutory mandate planed the 
history o f the United States on the list of subjects 
to be taught in every city, town or district of five 
hundred families or house holders. By 1833 history 
was somewhat an important member of the growing family 
of subjects generally found in academies and high schools. 
In 1833-34 all sixty academies reported in Hew York 
offered genera,! history and 46 offered United States 
2 
history, In Massachusetts 64 towns of 261 reported 
for the same year offered United States history and 
1 R.M. Tryon, "One Hundred Years of History In The 
Secondary Schools of The United States." School 
Review, Vol. 42, pp. 93-103, Feb., 1934. 
2 Ibid., pp. 94-96 
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v-
29 claimed that history of other than United States 
was offered anions the newer states. Michigan mani­
fested, perhaps, the keenest interest. In 1837, 
the very beginning of statehood, the Superintendent 
of public instruction included in his report a plea 
3 
for the teaching of history in the common schools. 
Tn 1332, 128 schools out of 170 in New York 
offered general history and 91 of those schools offered 
United States history. In 1854 a system of public free 
school in Texas was begun in which reading and writ inl­
and. arithmetic were taught. History was added to the 
4 
curriculum. 
During the generation following I960. history be­
came firmly established as a subject of study, even 
though it was not pursued by a large number of pupils. 
From 1900-1916 history tended to be uniform through­
out the whole country according to the report of +,he 
Committee of Seven of the American Historical Association. 
History was still spreading as late as 1921 to 1922. During 
this time 17.69 per cent of all the pupils in the whole 
country studied history, 15.35 per cent studied American 
historv, 3.19 per cent studied English history. This 
situation was the same in 1927-29 except the state of 
5 
Utah. 
3 Ibid., pp. 94-95 
4 Ibid., p. 94 
5 Ibid., p. 98 
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2. In The Schools of Texas 
The coming of history in this country had a 
great effect, upon the school curriculum in the high 
schools of Texas. As early as 3737 the report made 
by Horace Mann, then secretary of the Massaehuset+.s 
School Board, and another report after an extensive 
study in this country and in Europe created a pro­
found impression. As a result a reform was made in 
6 
the school curriculum throughout this country. In 
1 854 a system of public free schools in Texas was 
begun in which reading, writing and arithmetic were 
7 
taught. History was added to the curricula in 1363. 
The early high schools of this time did not in­
clude history in their curricula easily during the 
period from 1370-1330. But from the report made by 
Superintendent Baiter for 1334-1887, one may deduce 
that history was taught in the high schools. Accord­
ing to the same report, about 90S pupils studied 
history in 1384-86, 7,34s in 1886-37. Fifty-five 
towns showed 3,447 pupils studying history in Texas. 
At a lower rate history introduced into the Negro 
schools of the state. It is found in practically all 
8 
high schools in some form. 
6 Frederick Hby, The Development of Education In 
Texas, p. 4S 
7 Ibid., p. 51 
8 Ibid., pp. 82-83 
-20-
From a survey made ere at Prairie View by 
the writer in 1937, out of 350 who answered the 
questionnaire not a single person failed to have 
had history. It  is from this survey that the 
fifty-two schools have been selected and studied. 
B. Conditions Surrounding The Teaching 
of History in the Fifty-Two Schools 
in Texas 
1. Geographical Distribution of 
Schools 
For one to really understand the progress of 
history in the high schools i t  is necessary to 
visualize the location of the schools and the con­
ditions surrounding these schools. 
Since Texas is such a large area, 265,780 miles, 
the writer has attempted to divide Texas into i ts 
regions as shown on the map which follows this chapter: 
The main divisions of Texas are as follows: 
1. The Gulf Coast Prairie 
2. The East Texas Timber Country 
3. The Rio Grande Plains 
4. The Eastern Cross Timber 
5. The Black Prairie Region 
6. The lime Stone Region 
7. The lestern Cross Timber 
H ca to  ̂t-O CO o r-» 
H H 
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One may "begin with the Gulf coastal plains 
which are divided into the (1) Hio Grande, (2) 
The coastal prairie, (3) The East Texas Timber 
9 
Region and (4) The Black Lands. 
The Rio Grande plains include the territory 
situated between the Rio Grande and Gulf as far 
North as the region around Corpus Christi, where 
the Solomon Coles Colored High School is located 
in Neces County. Corpus Christi is also a leading 
port and health resort. It has the largest ware­
houses and ore docks. San Antonio, a military, 
manufacturing, railroad and tourist center, is also 
located in this region.- The Phyllis Wheatly High 
10 
School is in this city, located in Bexar County. 
From the Rio Grande Plains one may travel through . 
Corpus Christi and around the coast. This route 
takes one through the coastal prairie into the cities 
11 
of Houston, Beaumont and Port Arthur. Houston is 
the largest city in the state and is located in Harris 
County. The Booker T. Washington High School is 
located in this city. It is here that eighteen 
railroads end or meet. Houston is also a cotton, 
9 Bennett William Bizzell, Rural Texas, p. 36 
10 W.A. Stigler, Workers and Wealth of Texas , pp. 225-240 
11 Darthula Walker, The Geography of Texas, pp. '38-40 
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rice, and lumber center and the leading port and 
industrial center of this section. In the thriv­
ing trade center, Beaumont in Jefferson County, 
12 
the Charlton-Pollard school is located. 
Passing directly north of Beaumont, one enters 
I 
the East Texas Timb er Region. The first thing one 
meets is long leaf pine and then the cities that 
thrive from the timber, oil ,  fruit,  products and 
minerals of this region. They are namely, Kilgore, 
13 
Henderson, Tyler, Longview. The Henderson Colored 
High School is located at Henderson, Texas, in Rusk 
County. The Stanton High School is found at Tyler 
in Smith County, a distribution point for a wide 
territory in East Texas. It  has a $200,000 milk 
product plant and other factories. The Longview 
Colored High School is located in Longview in Gregg 
County is renowned for i ts civic pride and is the 
14 
headquarters of the East Texa3 Chamber of Commerce. 
There are other cities found in this region 
TAhich thrive because of their location. The Macedonia 
1 2  Ibid.,  pp. 38-40 
13 W.A. S'tigler, The Workers and Wealth. of Texas, 
pp. 225-240 
14 Ibid.,  pp. 225-240 
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High School is located at Texarkana in Bowie 
County, Texas Arkansas line and one of the lead­
ing commarcial centers. The Central High School 
is located at Marshall, a city known for its 
15 
railroad shops, manufactories and colleges. 
Turning westward one passes from the head 
belt of East Texas timber region into the Black 
Prairie section. The I.M. Terrell High School is 
located in this section in Fort Worth (Tarrant 
County). This city is a railroad, industrial, 
16 
cattle and educational center. 
For scenery let us turn south from the Grand 
Prairie into central mineral region of worn down 
mountains and hills. From the Granite Mountains 
near Burnet acmes the Granite used in building the 
Capitol at Austin and also the construction of the 
sea wall at Galveston. The Abilene Colored High 
School is located in Taylor County. Abilene more 
than' doubled in population between 1920-1930 and 
is now the leading manufacturing center of the 
state. The Booker T. Washington High School of 
Wichita Falls is located in th is city. Wichita 
Falls has over one hundred industrial plants. As 
15 Darthula Walker, The Geography of'Texas, pp. 38-44 
16 Ibid.. p. 35 
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one journeys westward, he seems to approach a range 
cf mountains; "but upon reaching the top, he finds 
that he has just ascended the eastern slope of the 
Great Plain. The region extends all  the way from 
the northern borders of Texas to the Rio Grande. 
In this region one will  gaze upon the High Plains, 
the Edward Plateau, the Trans-Pecos Region, and 
upon a region of bear mountains and basins and 
17 
deep canyons. 
2. Economic and Social Conditions 
18 
Surrounding the Schools 
From the foregoirg description and maps, one 
may see where these schools are located; the next 
important thing is how the parents live and make a 
living around the schools. Notice first the economy 
of these regions. The coastal plain is devoted 
primarily to livestock raising although there are 
extensive areas of dry farming. In the lower Rio 
Grande Valley the Laredo and Winter Garden section 
and some of the areas comprise the nation's greatest 
citrus section. This area has developed on the 
account of i ts great shipping and rail  facilities. 
17 Ibid.,  pp. 38-44 
18 Social conditions will be reflected chiefly in 
the tables and charts giving population and 
other aspects of the towns and cities. This general 
information enables one to see out of what surround­
ings the pupils came and whether the history teachers 
utilize these,varied materials in teaching in the 
schools. 

TABLE SHOWI NO 
Names, Principals ani Locations of the Fifty two Schools, 
With Population of the Cities and lows 
Plaoe COUNTY POPULATION PRINCIPAL 
Ahilene Taylor. 23 175 . . . .  A W Stafford 
Aus tin .Travis 53  120 . . . .  W B Campbell 
And fiton...... Bra zo r ia . . . . » •  1  229 . . . .  
Beaumont...... Jefferson..... 57  7  33 . . . .  R. L. Mc Gowan 
Belton««...«•« Bell 3  779 . . . .  T. W. Wright 
Bryan Brazos 7  814 . . . .  R .  C. Neal 
Corpus Christi Neces 27  74L  . . . .  C. C. Sampon 
Caldwell...... Burleson 1  724 . . . .  A F Douglas 
Crockett Houston 4  441 . . .  .  W M Henry 
Columbus ...... Colorado 2  540 . . . .  L B Kempt 
Dallas Dallas 260 475 . . . .  T. D. Marshall 
D en to n........ Denton 9  587 . . . .  Fred Moore 
Fort Worth.... Tarrant 163 477  . . . .  L M Johnson 
Galveston Galveston..... 5 2  938 . . . .  W J Mason 
Greenville.... Hunt. 12  407  . . . .  A G Champion 
Henderson Rusk 2  932 . . . .  R E Pollard 
Hempstead Waller........ 2  515 . . . .  A C Herald 
Houston Harris 292 3 5 2 . . . .  Ira Bryant 
Jacksonville.. Cherokee...... 6  748 . . . .  M B Davis 
Jefferson Marion.* 2  329 . . . .  J C Pitts 
Kendleton Fort Bend v.... 1  94L . . . .  T B Mitchell 
Liberty Liberty.V . . . . .  2  187 . . . .  C G Armstrong 
Lufkin .Angelina 7  311 . . . .  W H Brenden 
Luling Caldwell-. 5  970 . . . .  R H Harrison 
Longview Gregg 5  036 . . . .  L. J. White 
Marlin Falls J r .  . . . . . . .  5  338 . . . .  H .  J. Rines 
Mexia Limestone..... 6  579 . . . .  S  C Parrish 
Navasota Grime s 5  128 . . . .  M W Evans 
Orange Orange 7  913 . . . .  Mr M. Wallace 
Overton Rusk...% 426 . . . .  F L Johnson 
Palestine Andersons..... 11  445  . . . .  A M Story 
Rosenberg Ft• Bend;..... 1  941 . . . .  A B Anderson 
San Angelo.... Tom «reen 25  308 . . . .  F G Brown 
Seguin Guadalupe ..... 5  225 . . . .  Sail Thompson 
Temple Bell 15  345 . . . .  0 M Robinson 
Texarkana Bowie......... 16  602 . . . .  H L Johnson 
Terrell Kaufman 8  795 . . . .  W Burnett 
Tyler.. . . . . . . .  Smith 17  113 . . . .  A Martin 
Yiotoria Yin toria...... 7  421 . . . .  A P Sheffield 
TABEE CONT'D 
PLACE COUNTY POPULATION PRINCIPAL 
Waco .  Mo -Lennon.... 52,848.... J J Wilaon 
Wichita Falls . V.1 ioh.it a . . . . . . .  43,640.... 
Woodville....  .  Tyler.... . . . . .  969.... f W Thomas 
Wort ham .  freestone...•. 1,404.... P P Johnson 
Wolfe City... .  Hum. . . . . . . . . . .  5,405.... K T Smith 
Yockum .  Lavaca ani De 
Witt 5,656.... M J Barret 
Sherman .^Orayson 15,713.... F R Pierson 
La Orange.... .  fayette.. 2,354..•. 0 A Randolph 
It derives its importance as commercial center 
from its trade with nearby thickly populated, 
lower valley, the northern portion of Mexico and 
19 
the coastal prairie. 
The large cattle in&istry flourishes through­
out this area, especially in the territory from 
Houston westward to Victoria. This section is 
famous for the beginning of the commercial cattle 
raising industry in Texas and for an extensive 
commercial production of hay from native coastal 
grasses. Practically all of Texas's production 
of 900,000 bushels of rice annually comes from 
this area. A variety of fruit and early vegetables 
are produced, including Irish potatoes, melons, 
20 
strawberries and figs. 
Salt and sulphur production has added to the 
economy of this region as have cotton, oil, lumber, 
livestock products, wheat and fifty other commodities 
in quantities vastly in excess of regional consump­
tive capacity. This has made the Gulf coast the 
busiest tide water front and promoted various industries 
21 
dairying, canning and poultry raising. 
19 Bennett William Bizzell, Rural Texas. pp. 34-73 
20 Ibid .. -p. 44 
2! Ibid., pp. 54-55 
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The economy of the Post Oak belt is primarily 
that region deriving its livelihood from agricultural 
pursuits.  The discoveiy cf oil  has revolutionized 
the economy of this region. There has been an in­
crease in population. The oil  has made possible a 
chance for mare to be done. There are extensive 
oil and ore beds. This has also caused the ex­
pansion of the cities: Tyler, Marshall,  Longview, 
E2 
Henderson and Kilgore. '  
When the Black Prairie economy is looked at,  
one finds the soils are adapted primarily to staple 
crops. I t  is the largest cotton producing belt in 
Texas and also has a large production of corn, oats, 
and wheat. Dairying and poultry raising are also 
carried on. The "Black Belt" has been called the 
"Back-Bone" of economic Texas. There is more wealth 
per square mile, more population per square mile 
and more large cities than any region except on 
the coast.  Dallas l ies in the center cf northern 
black land and Fort Worth is on the western border 
l ine. Greenville, Sherman, Denis on, Cor sic ana, 
and Paris—all tcwns of 10,000 or more—derive their 
prosperity from trade. In central Texas Waco, Temple, 
Austin, have derived their growth largely from re-




sources from the Black soils. 
The North Central region is largely a pecan, 
walnut, and other hard-wood area. Corn, cotton 
and wheat are the staple crops. Melons, peaches 
24 
and other fruits are also raised. 
Schools in such areas should reflect the 
25 
economic and social conditions therein. This 
hypothesis of a cause and effect relationship 
implies that where poor soil, unfavorable climate, 
inadequate plant and mineral resources are found, 
the people will be poor and their schools inadequately 
equipped, inefficiently managed and the courses of 
study showing little relation to the people's plight— 
unless a centralized government supplied funds col­
lected elsewhere. 
This hypothesis would also imply that in sections 
with good soil, abundant resources and other favorable 
surroundings, there will be an active, propperous 
people with efficient schools and other institutions— 
unless the profits are drained off by absentee owners. 
Although the purpose of this paper is not to establish 
or explode this hypothesis, the writer wants the 
23 Ibid., pp. 51-55 
24 Negro Legislators of Texas 
25 Frederick Eby, The development of Education in 
Texas, pp. 210-212 
- 28 -
schools and their offerings viewed and evaluated in 
the ltfht of the economic and social conditions 
surrounding these fifty-two schools. Conditions in 
schools for Negroes are likely poorer than those 
for whites "because of the unequal distribution of 
26 * 
school funds. 
C. Brief History or Schools 
1, Founding and Early Development 
The present schools of the school system in 
this study had their beginning in 1870. During 
this time education in Texas was very poor. The 
Negroes had never been given an opportunity but with 
iron will they set themselves to the task of redeem­
ing the school system. This was during the Radical 
27 
Period. The first step toward this organization 
was the writing of a new constitution which provided 
28 
for the most highly centralized system of education. 
The office of the superintendent was authorized to 
have absolute management of the school, but this 
system failed. 
The system was supported by 
(1) Income from permanent funds 
(2) One-fourth of the annual revenue 
derived from general taxation 
(3) A poll tax of one dollar on every 
voter between twenty and sixty 
years of age 
(4) Local taxation of such amounts as 
(footnotes 26, £7, and 28 are found on the next page) 
will be necessary school houses in 
each district and insure the education 
of scholastic inhabitance both white 
29 ̂ 
and black for ten months each year. 
The state system was re-established in 1875. 
A new constitution was made, and it called for the 
community organization of the schools. In urban 
communities the tovms of Texas were granted special 
privileges by the legislature for the conduct and 
management of their schools. For example, the 
Brennam High School was established in 1875 accord­
ing to a law requiring the schools to be open to all 
children. 
The high schools of the city of Houston had a 
similar origin although there are some important 
differences. The Houston City by an ordinance 
passed May 4, 1877, assumed control of all public 
school houses within the confines of the city. A 
tutition fee of $4.00 a month was abolished and the 
high school was made part of the free educational 
30 
system of the city. 
«/ 26. Jiramie D. Edwards, The History of Havarro County 
/ Colored Schools and Their Present Status, -p. 19 
/ i -j 
27 Frederick Eby, The Oevelo-pment of Education In 
Texas, p. 244 
28 Jimmie 3). Edwards, The History of Havarro County 
Colored Schools and Their Present Status. UT>. 27-
29 Mary G, Campbell, The Advancement The Nacogdoches 
Colored School Has Made Since 1910. pp. 8-10 
(Footnote 30 is rtound on the next page) 
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The towns built permanent school houses as 
rapidly as they could. Some places which received 
assistance were San Antonio, Houston, Galveston, 
Brenham, Sherman, Marshall, Hormeny, Powell and 
Bryan. The aid was given between the years of 
31 
1874-1880. 
The founding and development of each school 
in this study did not reach the writers but there 
is information available on Waco and Nacogdoches 
32 
high schools. 
Mrs. Campbell began her description of the 
E.J. Campbell High School of Nacogdoches with its 
condition in 1910. She found the school located on 
a rocky hill-side-*- a four room,red brick school 
building. There was nothing of beauty to the school 
building and grounds. The building was very poorly 
equipped. There were torn blackboards and rusty 
heaters. The small children had no desk to suit 
their height. With the coming of E.J. Campbell 
the school saw a new day. Seeing the possibilities 
of the school and community, he made efforts of his 
own. To the building equipment he added blackboard 
30 Frederick Eby, The .Development of Education In 
Texas, p. 244 
31 Jiramie I). Edwards, The History of Navarro County 
Colored Schools and Their Present Status, pp. 27-858 
32 Mary G, Campbell, The Advancement The Nacogdoches 
Colored Schools and Made Since 1910, pp. 8-10 
-31-
new heaters, shades for the windows, better desks, 
maps, globes, charts, pictures and other teaching 
devices. 
For the campus he filled the holes. Then the 
citizens,both white and black, helped by terracing 
the ground. In 1930 cement walks were placed around 
the place. 
In 1925 more rooms were added. In 1927 an 
auditorium (with a balcony and modern stage equipment) 
having a seating capacity of 1,000 was added. Also a 
well equipped Home Economics Department, Manual Train­
ing Department, an agricultural classroom, shop and 
a chemical laboratory were added. Installed in this 
33 
building are sanitary toilets and fountains. 
In 1933 by means of donations and the funds raised 
by the school a library was built. 
A piano and several victoralas are used for class­
room physical exercises. A moving picture machine is 
being planned. 
Mig. Bartlett in her study was not concerned 
with the founding and developing of the school of Waco 
as such, but she has given enough information to help 
the writer to visualize the location and growth of the 
-32-
Moore High School. She starts off with the fact 
that Waco was organized in 1850, has grown to a city 
of 70,000 "by the last census report 1930. It is 
located in the central part of McLennan County on 
each side of the Brazos River. From all indications 
and the discussion gone on "before in a general way 
the possibility of the school building had taken 
place in Waco. Since she was concerned with teaching 
history in her study, she pointed out the conditions 
surrounding the school as well as the possibilities, 
such as the historical spots, the institution located 
within the city all of which are social aspects. 
Almost every school in this study has come in 
to being either through strong personal effort and 
sacrifice or in response to community needs—the 
school authorities providing as little as they dared 
in the face of the law. 
-34-
th e teacher how well the student has mastered the 
essential facts. For example, in historical courses 
there should be some means of testing the pupils' 
range of informa.tion concerning historical literary 
2 
material. 
2. Relation to Purposes of Education 
The question now arises whether or not there 
is any definite relation between the method of 
teaching and the purpose of education. Most authorities 
agree that such a relationship exists. They contend 
that the very nature of the social factors in the 
method tends to enforce the idea of civic responsibility 
that will help them learn how to live and work together 
3 
in society. 
Further and probably the most important metnod 
of teaching should have for its aim the dissemination. 
of knowledge and the promotion of mental development. 
The development of the mental capacity ox the chilu, 
particularly in respect to imagination and judgment, 
4 
is of prime importance. 
2 Ibid..  
3 Ibid . ,  
4 W.E. Bartlett,  Vitalizing the Teaching of History 
in The Public Schools of ^aco. p. 10 
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Likewise, it can Tee maintained, that historical 
knowledge lends itself to the development of character. 
Through the study of history the pupil lives in imagi­
nation with good and great of the past.Consciously or 
unconsciously, he is influenced by historical ideas 
5 
and events. 
Thus, obviously such general aims as given 
above have a very close connection with the methods 
of education. 
2. Relation to the Devices of Teaching 
The average teacher today and the Negro teacher 
in Texas is faced with the problem of inadequate 
teaching devices. This inadequacy is most noticeable 
in the social sciences. Here myriad of books, maps, 
pamphlets and documents are needed to teach his class. 
Yet, in the face of this glaring discrepancy an energetic, 
ingenious teacher will take advantage of the opportunity 
afforded by visiting the many historical spots and 
points of interest in Texas. 
The purpose of the instructor and the method he 
uses will-enable him to plan his courses. But if the 
teacher fails at the beginning to secure maps, charts, 
5 V.f. Bartlett, Vitalizing the Teaching of History 
in. the Public Schools of ./• .co, p. 10 
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globes, pictures, clippings .and all other historical 
material that he needs and he does not make the 
necessary adjustments, then, to a large degree he 
fails. 
B. Relation of History Teaching to 
Other Subjects in the Fifty-Two 
Schools 
In considering such a relationship, one is at 
the outset confronted with a scarcity of available 
information. However, Mrs. Bartlett states in her 
study how several subjects demonstrate the corre­
lation. According to her, the curricula of the 
",/aco schools are varied. It consists of mathematics, 
geography, English, art and civics. Yet, even with 
this variety she held that definite correlation is 
6 
maintained between the above subjects. 
1. Geography 
As one knows, history is related to other 
branches of knowledge. Nevertheless, some subjects 
are much more closely identified with history than 
others. Of this number, according to Mrs, Bartlett, 
geography, art, and literature are the most important. 
First, she shows how history may be correlated 
6 V.E. Bartlett, Vitalizing the Teaching or History 
in the Public Schools of V/a-Co, p. 29 
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with the geography of Waco. Waco is situated 
near the lower end of the Black Prairie Region 
of Texas, a great agricultural region. Abundant 
crops of cotton, corn, fruit, melons, vegetables 
are raised. And in the country are droves of 
cattle, much poultry, and such resources as to 
cause in and around Waco such industries as cement 
plants and cotton mills, iron foundry, planing 
mills and overall factories. 
She shows her pupils who are one of the three 
main groups of inhabitants (whites, Negroes and 
Mexicans) the role of climate and location in the 
shaping the life of their town and in influencing 
various institions such as schools, playgrounds, 
churches, ana government. 
She suggests a unit built around a cotton 
mill which would enable teacher and class to con­
sider climate and soil preparation, planting and 
cultivation, involving various agencies and in­
dividuals of the population. With the picking and 
ginning she would introduce pupils to the history 
of the cotton gin or the development of the trans­
portation facilities or a brief history of the 
-38-
sections in which covton is the chief crop. Then 
there would be marketing of the cotton, the spinning 
of it into thread and the weaving of it into cloth. 
By tracing it into world markets the pupils would 
associate it with world history in terms of its 
price, its need elsewhere and substitutes. 
Quite a number of other facts may be brought 
in before closing the unit among which might be 
the interdependence of man, or the industries of 
agriculture, manufacturing, transportation and 
commerce—all used in the production of this cotton. 
2. Art 
In architecture, sculpture and painting one 
sees what people of the past have accomplished 
along material lines and study of such works throws 
a great deal of light upon the progress of civilization. 
Geographic representations are of great value in 
the study and teaching of history. Every teacher 
should have in her possession a collection of pictures 
to assist in portraying to the class the historical 
fact under discussion. For example, a picture might well 
7 be used in studying "The First Thanksgiving". 
3. Literature 
History is the record of men's deeds. Literature 
7 Ibid., pp. 39-31 
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but little attention, but- it is apparent at a 
glance that the progress of the world has been 
9 
due to scientific discovery. Since it is the 
task of history to record events, scientific as 
well as otherwise, the relationship could be 
established on this ground alone. But we need 
not stop at this point, for the very discoveries 
and inventions in the field of natural science 
have had and still are having a profound influence 
upon physical and cultural development of the world. 
For example, the pasteurization of milk. 
5. Conclusion 
It may be said in conclusion that all the 
important studies such as history, reading, geo­
graphy, a.nd science have an interdependence and 
in proportion as teachers begin to comprehend and 
accustom themselves to these numerous relationships 
existing between studies, in the same degree they 
will find the greater intelligence and rationality 
10 
in all studies. 
9 Charles A. McMurry, Special Methods In Teaching 
of History, p. 186 
10 IMS., p. 186 
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is the record of men's thoughts and feeling. It 
is only by bringing the two records together and 
comparing them that the study of history can be 
made vital. 
To some history constitutes an important 
branch of literature. It furnishes material and 
inspiration to literary genius. It supplies the 
great achievements in literature with great achieve­
ments in other fields of human activity. Literature 
contributes such historical poems as "Paul Revere's 
Ride," "Charge of The Light Brigade," "Under The 
8 
Old Elm," "Old Ironsides" and "Columbus." 
History and literature lend themselves to 
still further correlation, especially in respect 
to the method of teaching. For example, any dis­
cussion of Columbus could be appropriately supple­
mented by poems. 
Thus, from the foregoing, it is seen that 
literature, as in the case of geography and art, 
can be closely correlated to history. 
4. Natural Sciences 
History also has close relationship with the 
natural sciences. However, the correlation of 
history with natural sciences has as yet attracted 
8 Ibid., pp. 32-33 
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THE METHODS OF TEACHING HISTORY 
IN THE CLASS A SCHOOLS 
A. Classroom Methods Commonly Found 
1. Project Method 
2. Problem Method 
3. Unit Method 
4. Socratic Method 
5. Field Study Method 
6. Forum Method 
7. Radio Me tho d 
8. Movie Method 
9. Group Reading Method 
B. Tests Most Frequently Employed 
1. Objective Tests 
2» Essay Type Examinations 
3. True-false Tests 
4. Yes-no Examinations 
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CHAPTER V 
METHODS USED IN CLASS B SCHOOLS 
A. Evidence of The Methods 
1. Unit Method 
2. 'Question Method 
B. Tests Most Frequently Used 
1. Matching Tests 
2. Chronology Tests 
3. Completion Tests 
4. True-false Tests 
5. Selection Tests 
CHAPTER VI 
METHODS USED IN CLASS C SCHOOLS 
A. Evidence of Methods 
1. Lecture Method 
2. Research Method 
3. Current News Method 
4. Discussion 
B. Tests Most Frequently Used 
1. Essay Type Tests 
2. Question Type Tests 
3. Completion Tests 
4. Multiple Choice Tests 
5. True-false Tests 
6. Objective Tests 
7. Best Answer Tests 
8. Matching Tests 
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CHAPTER VII 
THE METHODS USED IN THE 
CLASS D SCHOOLS 
A. Evidence of Methods 
1. Unit Method 
2. Chapter Topic Method 
3. Project Method 
4. Question and Answer Method 
5. Comprehension of Assignment 
Method 
B. The Tests Most Frequently Used 
1. True-false Type 
2. Completion Type 
3. Essay Type 
4. Matching Type 
5. Question and Answer Type 
C. Equipment Available in the Fifty-two 
Schools 









Special Equipment in the 
Different Classes of Schools 
Class A Schools 
(D Maps 
(2) Globes 
(3) Periodicals, bound 
and unbound 
(4) Library 
(5) Fifteen Volumes of 
History 
(6) 1,268 Books 
(7) 200 Clippings 
(8) 868 Histories 
Class B Schools 













(5) 65 Historical Pictures 
(6) 1939 Compton's Encyclopedia 
(7) Library 
(8) Atlas 
(9) Radio Broadcasts 
(10) V/orid Almanac 





3. Community Resources 
a. Hatural Surroundings 
1. External Surroundings 
In considering the external surroundings of 
the schools in this study, one of the first factors 
that we have to take into consideration is that of 
-47-
climate. The climate on the whole is almost the 
same throughout the state except in the North West 
where the cold waves are much more severe. On the 
east coast the sub-zero wea.th.er seldom reaches a 
total of over three. And on the lower Rio Grande 
1 
Valley it averages about seven days. The number, 
however, increases to 111 in the Panhandle; snow 
rarely falls in the coast country. The snow is 
heaviest in the northern part of the Panhandle, 
the average amount being from nineteen to twenty-
2 
two inches. 
The next factor in the external surrounding 
that need consideration is that of soil and 
vegetation. The coast region is a few feet above 
sea level. At high, tide the water rises 100 feet. 
It happens that this, region within the humid section 
of the state and has a native growth of grass with 
occa.sion strips of pine and other timber. The soils 
of this region consists of fine sandy loams, silt 
loams and clay loams. Near the -coast is dotted 
4 
with narrow islands. 
1 William Bennett Bizzell, Rural Texas, pp. 23-24 
2 Ibid., pp. 23-24 
3 Ibid., p. 38 
4 Ibid., 39 
Just north of the coast region is the East 
Texas Timber region, a large area of approximately 
40,000 souare miles. It is several hundred feet 
' c 
above sea level. In places erosion has carved 
a hilly surface with some steep slopes. In other 
places there are bodies of swamp land. The soils 
are of many types but the sand soils predominate. 
The region is heavily timbered with pines and some 
6 
O cU£S • 
The Rio Grande plain, the section reaching 
from San Antonio to Laredo and from Rio Grande 
eastward about 200 miles, is about 800 feet above 
sea level. There are some hilly broken areas. 
Likewise, there are some wide bottom valleys. 
Numerous soils are found in this region, also 
the most prominent are fine sandy loams with a 
clay texture. 
Just west of ihe Last Texas Timber Country 
is the Blabk Prairie region extending from the 
Red River south west of San Antonio. This section 
is fifty miles wide and known as Black Prairie 
7 
region because of its heavy black soil, it can be 
5 Ibid., p. 42 
6 Ibid., p. 44 
7 Ibid., p. 4S 
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characterized as a rolling prairie 400 to 800 
feet above sea level with only small areas of 
hilly land and steep slopes. The southern part 
has scattered growth of mescuite trees. A number 
of streams cross this region and have carved 
deep broad valleys which support a noticeable 
timber growth of elm, hackberry, pecan and other 
8 
trees. 
2. Undeveloped Resources 
In all the regions actual development of 
resources falls far short of potential developments. 
For example, all the main parts of the coastal 
plains are flat and poorly drained. This soil 
could be used if a little effort was put forth 
to drain it. In the last Texas timber region 
many of the soils are particularily well suited 
to vegetables, small fruits and berries. Yet, 
these commodities are only grown for local use 
and in small amounts. So obviously people of 
that community are overlooking a great opportunity 
3 
for agricultural and commercial developm nt. 
8 Ibid., p. 49 
9 Ibid., p. 43 
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Th e Limestone region, for the most part, 
is shallow, stony and hilly; consequently, it 
is unfit for cultivation under the present con­
dition, But if the stones were removed,the 
wheat, oats, cotton, corn and forage crops could 
10 
be grown. 
There are opportunities in the section where 
the oil is found for industrial and commercial 
enterprises to grow, but several of the gas fields 
are located such long distance from the large 
commercial centers that their exploration would 
be unprofitable at the time. Practically the same 
situation existsin respect to the coal and gold 
11 
resources of Texas, 
Nevertheless, Texas has made rapid strides 
in the development of her natural resources during 
the past few decades, and it wall be a matter of 
time until undeveloped resources are fully exploited, 
b. Cultural Surroundings 
1. Industrial Plants 
Closely allied with the environment is the 
cultural environment. Having already dealt with 
10 Ibid., p. 59 
11 Ibid., p. 43 
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S> 
the natural surroundings of these fifty-two 
schools, we now turn to a consideration of their 
cultural background and influences. Some of the 
most noted industrial and commercial towns and 
cities are along the coast and the Black Prairie. 
The town of Corsicana has cotton mills, cotton 
011 mills, garment factory, petroleum refinery, 
foundry and machine shop. In Crockett there is 
12 
a bomber mill and cotton oil mill. The industries 
of Corpus Christi include compresses, warehouse, ore 
docks, cotton oil mills, seaboard canneries, creameries, 
machine shops and barrel factories. In the city of 
Fort Worth the industries chiefly engaged in are meat 
packing, flour and feed, food stuff, furniture, portland 
cement, oil field equipment and machinery, farm implements 
and windmills, hardware, drugs, boats and shoes, cotton 
goods and garments, and steel and iron products. 
Greenville numbers among its industries a large cotton 
compress. In the town of Lufkin is one of the largest 
13 
foundries in the state, and more recent a paper pulp 
factory. Temple has sixty-two manufacturing plants. 
12 W.A. Stigler, Wealth and Workers of Texas, pp. 225-
240 
13 Ibid., 225-240 
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The city of Tyler numbers among its industries 
milk plants, two garment factories, two ferti­
lizer factories, crates and basket factory, and 
a number of wholesale houses. Victoria has cotton 
oil industries, railraod shops, creameries, poultry 
dressing plants, mills, large power plants, and a 
sand and gravel industry. In Waco there are seventy-
five important industries: including a large milk 
products plant, portland cement plant, textile mills, 
furniture manufactures, foundry and machine shops, 
and railroad shops. Wichita Falls has over 100 
14 
industrial plants including a grain elevator, 
glass factories, metal and boiler works, and a 
truck and body factory. In the town of Yoakum 
the largest leather tannery factory is located 
there, It has several packing houses. 
2. Cultivated Farms and Gardens 
Although man built these factories, in and 
around these factories he did not fail to develop 
gome of the soils. 
In the eastern section of the coastal prairie 
where the soils are poorly drained there are very 
few forms. The better-drained soil is devoted 
14 Ibid., 22-240 
to rice which is grown in a heavier type. Some 
15 
cotton and corn as well as sorghum are also grown. 
In the East Texas region the principal crops are 
the cotton, corn and forage crops. .Fruit is grown 
to some extent "being the commercial crop. On the 
Rio Grande plain cotton, corn and forage plants 
are the general farm crops in a comparatively small 
acreage under cultivation. Vegetables are produced 
plentifully. In the linestone region the largest 
percentage of cultivatable land lies on the Fort 
Worth prairie; the next largest percentage occurring 
within the Lampasas cut plain. In these section a 
large amount of farming crops are cotton, corn, 
wheat, oats, and sorghums. The largest gardens are 
16. 
found in the -Rio Grande Valley. 
3. Parks, Museums, or Public Buildings 
In the growth of man's ideas and all that he 
has done, he never fails to make provision for his 
amusement and the use of his leisure time. In some 
of the cities, one finds buildings and places of 
educational value to develop him at his time of 
growth and teach him how to make a better living. 
15 William Bennett Bizzell, Rural Texas, pp. 43-44 
16 Ibid., pp. 47-51 
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F. Austin College is located at Nacogdoches. The 
Prairie View College is located out from Hempstead. 
The Sam H ouston College is found in Huntsville and 
this town is the central unit of the state prison 
system. In the city of Denton is the seat of the 
Texas State College for women and North State 
Teachers College. There are public libraries in 
13 
some of the largest cities. 
4. Highways and Railways 
The state of Texas as a whole is well estab­
lished and known for its improved highways. The 
city of Houston has so many highways entering it 
some one spoke of it as the"Gateway to the world." 
In 1938 there were 22,058 miles of paved or im-
19 
proved highway. 
18 Ibid., pp. 225-236 
1® See Texas Almanac and State Industrial Guide. 
1939-40, pp. 258-63 
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PART III 
EVALUATION °F THE METHOD 
OF TEACHING HISTORY 
CHAPTER VIII 
A CRITICISM OF METHODS OF TEACHING 
HISTORY IN THE SCHOOLS 
A. On the Basis of Historical Material 
Tn and Near The Schools 
The method of teaching: history has a close 
connection with the historical material in and 
near the schools. 
Thus to bring the events and memories of 
history closer the writer calls attention to 
historical spots that are very close to the 
schools. For example, the Waco school is near 
two historical spots. The olace that Nolan 
pitched his first tent, when he came from Louisi­
ana, is located in the front yard of the North 
Seventh Street School for Negroes. The spot is 
marked bv a granite monument. Another historical 
spot is the spring from which the Waco Indians 
drank.. It is located on the west side of the 
Brazos River at the end of the old suspension 
bridge. 
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Houston, like Waco, has its historical 
spots also. The San Jacinto battle ground is 
outside of the city limits. This eity was named 
in commemoration of General Sam Houston. Today 
on South Main in Houston stands a monument e-
rected in his honor. 
Near the town of La Grange, about one mile 
south east of that city, is located Monument Hill, 
where Dawson and his men were buried: during the 
war between Mexico and Texas. This tomb on 
Monument Hill contains the bones of more than 
200 men of which approximately three were Negroes. 
Near the present town of Crockett is the spot 
where Fort St. Louis was established again by the 
missionaries. 
The city of San Antonio is the center of 
historical monuments. It is the home of the 
Old Alamo. 
The material in the schools should be lo­
p-roved. The class A schools have more material 
than any other group. These schools also frequently 
use field trips from which certain definite ad­
vantages accured. But the B, C and B schools, from all 
evidence, have not as yet taken advantage of this 
procedure. 
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B. On The Basis of the Importance 
the Teachers Attach to the Teaching 
of History 
The importance that teachers attach to the 
teaching of history vary with the class of the 
school. For example, a teacher in class A school 
states that history is one of the most valuable 
of the social studies, offering many benefits. 
Tt depicts the ideals and. progress of man leaving 
to us a guide for continued development. It also 
has a cultural value. Another teacher of a cl^ss 
A school states that history gives the pupil a 
cultural background and helps him to understand 
the problems tha+- confront the government todav. 
The chart in the appendices will give the reader 
further information concerning the importance 
that teachers a++"ch to history teaching. The 
chart shows the method and equipment these teachers 
use and in some degree the effort expended. 
Tn one of the B class schools a teacher states 
that history connects the present with the past, 
shows changes from the past t^ the present -nd 
shows the progress. n this group of schools, 
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"however. there a.re nnlv two methods used: unit, 
and question methods. Thus all evidence points 
to the fact that in class B schools aims and 
ideals fall far short of actual attainment. 
Part of the responsibility of this fa.ilure can 
be "addled upon a lack of ecniroment- but part is 
also due to the fact that a great number do not 
taks advantage of existing opportunities, 
In the class schools the teacher of historv 
states that history gives the pupil ~n -dded in­
terest in what is going on around him. It familarizes 
him with the nations and their relation to each other 
in the past. It is necessary another teacher states, 
that historv train the child for citizenship. 
The teachers' methods are more in keeping with 
their program. But in the class D schools, as in 
the class B schools, the methods employed, are not 
i-" keeping with the ideal" of the teach°r« nor with 
the the pn^p-ram of some of the schools. 
Tn the clQss D schools the teacher states 
that historv reveals the social, political, economical 
and cultural, nrogress of man. Another teacher states 
that historv is important because it reveals facts 
and events of the past that affect people, countries 
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and institutions. We can better understand the 
present when knowledge of the past is disclosed. 
From this brief sampling it may be seen 
that the methods lack the variety and effective­
ness they could possess. 
C. <~>n The Basis of Adaptability to 
The Pupils and The T.earning Situation 
Tn several of the class A schools the teachers 
made use of projects, field trips, radio and movie 
methods. These are verv necessarv for the citv 
child. Each one of the schools is located in a 
large city. The movies are helpful both at school 
and out of school because the well-informed teacher 
can point out the historical shows. The radio 
series also help to serve bring current events in 
the classroom. 
The class B schools have two methods which 
hove already been pointed out: the unit ~nd question 
methods. Hie unit method is good if the teacher keeps 
in mind the principles which enable the teacher to 
select her material out of the child's experience, 
and wh°tever the experiences are the'"' can be brought 
into the classroom. The Question method mav have 
a definite effect: for instance, questions about the 
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assignment and those especially related to his 
eVoryday life. 
Tn the class n schools the methods are too 
dry. Thev leave too ranch for the inexperienced 
child to do in high school. For example, lecture 
and research method. In the first place, the 
lihrarv equipment in these are growing, but the 
schools dn not have enough room for such work. 
In the seoond place, research is all right bu+-
it takes time and a great deal of supervision, 
and inexperienced teacher might cause the child 
to despise research, which is one of the main 
sources of knowledge. 
In the cl°ss C schools the methods used 
seem to be out of proportion with the other 
schools hec~-nSe these schools have a combination 
of several methods. In such, schools without 
sufficient libraries and a limited amount of 
equipment one can see why thev use such methods. 
F~r example, comprehension of assignment, chapter 
topic method which is almost the same as the 
question method. The lack of material causes the 
teachers to resort to these procedures. The unit 
method is used also which enables them to draw 
upon the student's experiences. 
D. Cn the Basis of Other Criteria 
It was noticed in all classes of schools 
that the teachers failed to correlate. In all 
except two classes the unit method was used, but 
it was not used in every school in any particular 
class. The methods used in C and D schools are 




EVALUATION OF TESTS AND 
OTHER DEVICES 
A. Criticism Of the Types of Tests 
1. On the Basis of Time Devoted 
To Instruction 
The time for tests is usually left to the teacher. 
The average hi&h school today uses the thirty-minute 
test,  five-minute quiz, and one-hour final examination. 
From the method of teaching in all  schools each test 
is necessary. 
2. On Basis of Conditions Under 
y/hich They are Administered 
In every school there is some regulation as to 
the order of the room to make sure that the child is 
comfortable, prom the description of the school in 
the foregoing chapter one can visualize just what 
conditions exist when the test is given. 
In the class a schools there is a chance for a 
very convenient classroom because the teacher has his 
main room. While on the other hand, the B, C and D 
schools lack adequate space. The enrollment shows that 
the. attendance is very large in some of the towns 
where the B, C and D schools are located. 
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3. On the Basis of Results Shown 
Almost all  the schools use the true-false test.  
True-false test, .-  used within certain limits, is 
a desirable form of examination. But too often i t  
is overworked. Also we must keep in mind the opportunity 
i t  allows for guess work. The completion test Pn a 
whole possesses more of the requisite qualities of 
a good examination. The question type of test lends 
itself to subjectivity upon the part of the pupil.  
A combination of these three generally leads to the 
best results.  Since i t  has already been demonstrated 
that methods of teaching and testing should be closely 
related, the teachers should see methods and tests 
as a whole and not as unrelated phenomena. 
Likewise methods as well as tests can often be 
used to incite mental interest.  In this case, if one 
desires to make sure of real appreciation of knowledge, 
the facts offered must come as answers to questions 
that have been consciously felt .  Only in this way 
can a close adjustment of the new to the old be assured. 
B. Criticism of The Devices 
1. Number and Nature of The Devices 
Found 
In the class A school there were numerous devices 
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such as maps, globes, magazines, libraries and 
bound periodicals. 
In the crass B schoors Lhcre are references, 
newspapers, magazines, and globes. 
In class G schools there are periodicals, maps, 
charts, historical picture, 1939 Oompton's Encyclo­
pedia, libraries, radio facilities and a World 
Almanac. 
In class D schools there are Encyclopedia, news­
papers, magazines and maps. 
2. Adaptability of Devices To Elements of 
Teaching and Learning Process 
In considering the devices used in the class A 
schools one could conclude, that they are plentiful and 
quite available. Teaching methods are greatly facili­
tated where there is the proper equipment. The child 
has usual material at hand; that is, he has objects 
to see and maps to locate the places of interest as 
they occur in the text. 
The class B schools fall far below both a and C 
in regard to equipment and devices. In most B schools 
the texts are old generally editions and other materials 
are out-moded. 
As estimated above, the equipment of the C schools 
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is above the av.rage and in many respects good. A 
glance at the devices used in some of these schools 
will convince the observer that they employ somewhat 
progressive and advanced methods. 
In the class D school the facilities are locally 
inadequate, dropping way below the standard in com­
parison with the upper bracket. On the whole they 
possess only Encyclopedias, maps, newspapers and 
magazines, and in some of the D schools there were few 
or no devices at all .  Farther data concerning the 
foregoing discussion will be found in charts in the 
Appendices. 
5. Evidences of preparation in the-Use 
of Devices 
Evidences show that in some few cases teachers 
have taken definite steps in the planning and use of 
devices. For example, in some ciass A schools "movies" 
have been set up. There is also the use of the radio 
broadcasts for current events. The teachers of some 
schools have correlated the subject matter by the 
use of pictures and other devices. This is done in the 
Waco school. 
On the basis of evidence found, we might conclude 
that most teachers make some sort of effort toward 
planning and using the devices at their disposal.  But 
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4. On the Basis of other Criteria 
Usually the teacher thinks of tests as a 
separate procedure in the teaching process. But 
the t .  st is iueans of instruction. The h^gh. 
schools in this study on a whole use the ob­
jective tests,  bu o they should combine the factors 
listed in the charts because there is a great 
d a n g e r  f o r  t h e  t e s t  t o  b e  u s e d  a t  a  d i s a d v a n t a g e  f o r  
the teacher as well as the chiid. 
TABLE SHOWING SCHOLASTIC POPULATION, ENROLLMENT,AVERAGE 
DAILY ATTENDANCE 
1937 - 38 
SCHOLASTIC POPULATION ENROLLMENT DAILY ATTENDANT 
Wilt e Colored White Colored White Colored 
Abilene 
Austin 11.536 2.717 11.099 2, 857 8.672 2.192 
Aigleton 5.636 488 5.591 354 4.401 275 
Beaumont 5.636 4.308 5.623 3. 206 4.446 2.857 
Belton 978 183 1.001 219 742 156 
Corpus Chris ti 
8.287 506 8.848 505 6.421 359 
Crockett 617 625 738 507 584 314 
Columbusr 579 531 583 47 9 456 332 
Dallas 48.734 10.089 45.131 9, 398 36.841 6.790 
Dent on 2.037 194 1.946 223 1.587 168 
Port Worth 32.694 5.380 32.915 4t 961 26.353 3.887 
Galveston 7.717 2.689 6.710 2. 57 9 5.249 2.040 
Greenville 2.265 697 2.587 623 2.087 474 
Hempstead 503 534 454 507 353 374 
Houston 54.773 16.038 53.720 15, 546 42.821 12.398 
Jacksonville 1.329 549 1.483 585 1.16(6 418 
Hunstvilie 992 687 892 767 723 492 
Jefferson 2.396 209 2.292 170 1.821 125 
Kendleton 1.073 301 
Liberty 1.498 496 1.465 424 1.073 301 
Lufkin 1.961 653 2.223 583 1.813 450 
' 1 J 
TABLE SHOWING SCHOLASTIC POPULATION, ENROLLMENT,AVERAGE 
DAILY ATTENDANCE 
SCHOLASTIC POPULATION ENROLLMENT DAILY ATTENDANT 
AVERAGE 
White Colored White Colored White Colored 
Luling 1,181 299 1,191 319 939 235 
Longview 2,726 3,080 1,358 1,358 2,346 911 
Mexia......... 1,385 594 1,548 667 1,203 490 
Navaaota 551 471 697 455 569 337 
Orange 1,434 77 6 1,602 885 1,253 613 
Palestine 11,765 1,001 2,045 1,002 1,640 767 
San Angelo....14,918 5,416 303 4,049 4049 213 
Seguin 1,452 '370 1,13L 377 872 283 
Temple 2,501 740 2,920 737 2,095 436 
Texarkana 2,785 1,400 1,309 2,958 2,352 1,019 
Terrell....... 985 632 1,142 681 888 850 
Tyler 3,843 1,633 4,708 1,637 3,709 1,167 
Victoria 2,094 450 1,630 465 1,204 277 
Waco 9,943 2,503 10,114 2,506 7, 978 1,734 
TABLE CONT'D 
SCHOLASTIC POPULATION ENROLLMENT DAILY ATTENDANT 
AVERAGE 
White Colored White Color ec Whi te Colored 
Wiohita Palls 9,604 1,040 9,208 846 7,300 693 
Woodville 538 192 687 200 519 153 
Wortham 1,065 92 366 613 668 403 
Naoogdoohea 1,434 776 1,602 885 1,253 613 
Wolfe City 265 97 366 68 262 46 
Yoalcum 1,372 352 1,098 366 859 269 
Sherman 2,994 450 3,259 508 2,636 380 
La Orange 494 244 430 239 396 190 
San Antonio 50,421 43,525 3,049 34,335 3,354 2,292 
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CHAPTER X 
SOME REMEDIES BEING USED TO 
. SOLVE THE PROBLEMS FOUND 
A. Major Problems Arising Out of History 
Teaching 
1. Those Dae Largely To: 
a. Building and Grounds 
In the class A School there is & room provided in 
the "building for the history class. The school 
was planned for the different departments; for 
example, the Booker T. Washington High School 
in Hous ton has a social science teacher with 
his main classroom. This teacher teaches 
history and civics. The history teacher in the 
eighth gra.de has change of the eighth and ninth 
grade history classes. The school has another 
classroom on the second floor. This space is 
found in all the class A schools. 
In the B, C, and D schools this is not 
true; sometimes there is not a special teacher 
in history. For example, the teacher of history 
in a class C school has charge of the physical 
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education class. And the history class has no 
main room. There are a number of different situ­
ations occurring in this class of school. 
b. Library, Laboratory, Classroom 
Equipment and Material . 
In the class A schools there are libraries 
and in the large cities; for example, Houston the 
student can use the public library by securing 
the resident card. History is a subject which 
requires a great deal of reading on the part of 
the student and teacher, and it seems as if the 
A class school has well taken care of that part. 
When one looks at the class B, C, and D 
school,the picture changes. The B school falls 
below the class A schools in libraries. The C 
ana D schools are without libraries. And where 
there are libraries? the books were donated to the 
schools without careful selection. 
In all classes of schools there was no pla.ce 
provided in the schools for a social science laboratory. 
In the class A schools the history teacher has 
a main classroom; and when I visited the Booker T. 
Washington High School, the teacher had his historical 
equipment in the classroom: maps, charts, and pictures. 
I noticed also that there was a cabinet in one 
corner for different notebooks and-papers pre­
pared by the students. In several of the class 
B schools this exists but not so much as in the 
class D schools. In the C schools it was noticed 
that the historical equipment was plentiful and 
appeared more progressive than any but the A 
class of schools. The teacher does not have a 
main classroom, but the equipment is available, 
c. me Nature of the Community 
He sources 
If one recalls back in this study, each 
school was located and a description was given 
of the resources surrounding these schools. From 
this the reader knows the possibilities of each 
school as to its economic and social advantages. 
I have also pointed out the historical material 
and historical places of interest around the 
school to make for the enlightenment of the 
student in every school in this study. 
2. Those Due Largely to Administrative 
Assignment 
a. Teacher Selection and Assignment 
Prom several interviews the writer found out 
tnat tne teachers are selected by the principal 
of the school, and they are assigned to 
history class and the next subject which will 
be easily correlated with history, and in many 
cases this teacher is able to use the equipment 
for both classes. It was found out also that 
many times the teacher of English or physical 
education is the history teacher. Especially 
is this true in the C and D schools and occasion­
ally is this true in the B schools. But neither 
of these case« appear in the A class of schools. 
b. Schedule and External Corking 
of School 
In the A, B, G and D schools there is a 
program of studies. The class periods are planned 
in all schools:. In each school there is a principal, 
and the principal comes in contact with the Superin­
tendent. The schools are making it possible to 
make a close connection between the school and 
School Board. Most ai i schnnia entertain the Board, 
invite them to the school and secure special favors 
from the Chamber of Commerce in the light of this 
effort. 
Almost all schools are responsible ton for 
a rendition on the part of a participation in the 
various district meets. The history, like all others. 
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pian their units so as to set over the assigned 
material. It has been noticed that the A and B 
schools, especially in the larger cities like 
Houston, fail to take part in all events- especially 
those like spelling, dramatics and debates: but 
they do take part in basketbal1, The C and D 
schools take interest in all event. The teachers 
have made definite preparations in their class 
program to see that the student gets this phase 
of history and take a part in ths activities, 
B. Measures Used to Correct Problems 
Arising Out of History Teaching 
1. Visits to Various Plants and 
Other Points of Interest 
The writer pointed out the various points 
of historical interest, but the schools are 
failing to use them as a stimulus to the learn­
ing process. The A class schools are using 
the field trip, Rome visit the Alamo and. the 
Ran Jacinto Battle ground, 
P., Bquinment 
Manv schools have included the following 
equipment: 








SUMMARY AND R2X30MIEK DAT IONS 
CHAPTER. 21: SUMMARY 
This study has been divided into four parts 
as follows;. 
Part One; Introduction and Historical 
Background 
Part Two: Description of principles and 
Methods of Teaching History in the 
Fifty-two Schools 
Part Three; Evaluation of the Methods of 
Teaching History 
Part Four; Summary and Recommendations 
In this study seven purposes have been con­
sidered. They are as follows; (1) to find and 
present a brief historical background of history 
teaching in fifty-two hi^h schools in Texas; (2) 
to survey the methods of teaching employed in these 
schools; (3) to describe the school, community, equip 
ment, and resources utilised in these teaching pro­
cedures; (4) to ascertain the preparation of the 
teachers who are teaching; (5) to establish the deere 
of correlation between history and other courses in 
the curricula; (6) to criticize and evaluate these 
V f  
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methods and devices of history teaching; and 
(7) to formulate a history teaching program 
adaptable'to these fifty-two schools. 
The reader found in Bart One the purposes set 
forth together w±th the essential terras defined; 
namely, "methods" and l lhi story." He also found 
that the subject had three limitations, (1) 
as to time of teaching activities; (2) as to the 
number of schools studied; and (3) as to the sub­
jects to be correlated with history, in Chapter 
II of Part One was given the background of history 
teaching, in the United States, in Texas and also in 
the schools with other factors affecting the schools 
such as geographical,  economic and social conditions. 
Part Two, which includes Chapter III throughout 
Chapters IV, V, VI and VII, was devoted to the 
methods of teaching in the schools dealing with general 
methods of teaching. There was a realization of the 
relation of history with other subjects in the fifty-
two schools; namely, geography, art,  literature, and 
natural science. 
In Chapters IV, V, VI and VII were described the 
methods,tesi, ;  and equipment employed in the four 
classes of schools—A ,  B, C and D. The methods 
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generaliy found in all schools were as follows: 
1. Unit Method 
2. problem Method 
3. Question and Answer Method 
4. project Method 
5. Lecture Method 
The tests most frequently found in all schools 
were: 
1. True-false Tests 
2. Essay Tests 
3. Objective Tests 







Part Three was devoted to the evaluation of the 
methods of teaching history in the fifty-two schools. 
Chapter VIII contains the criticism of the methods 
of teaching history in the schools first on the basis 
o f  h i s t o r i c a l  m a t e r i a l  i n  a n d  n e a r  t h e  s c h o o l s ;  f o r  
the most part the teachers taught with no Knowledge 
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of the present history in mind. No use of visits 
to historical places of interest.  
in Chapter IX one found the evaluation of the 
types of tests employed. The time was considered 
and the number of devices available along with the 
correlation of the subjects. 
Chapter X deals with the remedies being used 
to solve the problems found. Today the progressive 
teacher seeks a well-equipped building and playground. 
There should be adequate play space for children to have 
activities with supervision,because at play the child 
secures his social contact and exercises his social 
training. The library should be well supplied; in 
addition there should be a social science laboratory 
where the student couad actually see his work in 
reality. Every social science class especially history 










A. Vitalizing Community Resources 
1. Mature of Community Resources 
E. School journeys and field trips 
3. Visiting Other Communities 
4. Vitalizing Current Events in 
The School 
IV. Methods 




A. True-false Type 
B. Multiple Choioe Type 
C. Matching Type 
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CHAPTER i l l  
PROGRAM OP HISTORY TEACHING IN 
THE FIFTY-TWO SCHOOLS 
On the next page is a sample outline for 
teachers in shaping a program for their schools. 
This outline is discussed on the pages which follow: 
I .  The Gourses of History In The School 
A. Subjects Needed 
The survey reveals a need for additional 
courses. 
The following are suggested for the grades indicated: 
Grades Subject 
VIII World History 
IX English History 
X American History 
XI Civil Government and Negro History 
B. Philosophy of History Teaching 
Ths subjects listed above show what is though 
about history better than i t  can be stated. A 
whole is greater than any of i ts parts.  The same is 
true about the teaching of history; the child should, 
as early as possible, have a course in world history. 
According to Dawson, the teaching of history has for 
i ts main purposes: to trace human development or in 
any event, to take a broad view of human l ife. It  
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NEED FOB HEALJUS TMENT OF i£ETHODS 
OF TEACHING illS TOBY OB 
THE FIFTY-TWO SCHOOLS 
I. The Course of History in The Schools 
A. Subjects needed 
B. Philosophy of History Teaching xn 
The Schools 
C. Objectives of History Teaching 
L. Individuals or Committees to Select 
The Courses to Be Taught 
II. Equipment For the Teaching of History 
A. Laboratory 
B. Library 
1. Quantity of Material* 
2. Quality of Material 
C. Visual Aids 
1. Maps 
2. Charts 
III. Teaching and Learning 




cannot be merely political history or institutional 
history or economic history or even social history. 
It  must embrace all  forms of human activity. History 
1 
should draw upon all  the social studies. 
C. Objectives of history teaching 
The following objectives should be considered 
for the courses selected :  
1. To cultivate power of handling facts 
2. To promote good citizenship 
3. To develop the faculty of discrimation 
4. To teach the use and mastery of books 
5. To develop the ability to use the 
language oral and written. 
6. To inspire one with a love of reading 
7. To equip one with historical information 
8. To cultivate reconstructive imagination 
9. To develop the spirit  of internationalism 
D. Individuals and Committees to select courses 
to be taught. 
The courses selected in the school should be 
worked out by a s&t of investigators so as to bring 
the subject matter in class connection with the present 
social conditions of the child. 
For example, this procedure could be used by one 
of the schools in this study. 
1 Edgar Dawson, Teaching the Social Studies, pp. 343-358 
2 Leonard V. Koos, The American Secondary School, p. 403 
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According to grades, the units could be divided 
as follows: 
Grade VIII 
Unit I: Community life 
Unit II: The industrial life of the American people 
Unit III: The interdependence of modern industrial 
peoples 
Unit IV: The changes of agricultural nations 
Grade IX 
Unit V: The westward movement and the growth of 
transportation 
Unit VI: The growth of Industrial He volution 
Unit VII: The growth of American Democracy 
Grade X 
Unit VIII: Forms of American government and out­
standing citizenship problems 
Unit IX: Waste and conservation of American resource! 
Unit X: Immigration and Americanization. This pro­
cedure can be followed by all high schools 
when it comes to the course arrangement and 
the teaching. The content of each unit woul< 
embrace the community resources and necessiti 
a fair amount of equipment. 
II. Equipment For the Teaching of History 
A. Laboratory 
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"The village blacksmith has his shop and the artist 
has his studio but in too many cases the pupil has no 
place to lay his book." A sociel studies laboratory 
is a room devoted to these studies. Hot a single high 
school in this study listed the laboratory and from 
this the student of history has no place to lay his 
book. It  is not always possible to secure a separate 
room in the very small school, but usually the English 
teacher has charge of the history class and she can 
keep the material together. The laboratory should be 
no problem because i t  is just as essential as the 
chemistry laboratory, manual training or any other 
laboratory. 
The laboratory should be vsell-lighted and well-
ventilated; i ts size should be determined by the 
number of pupils in classes. The seats should be 
four to a table, the table and chairs movable. There 
should be a place for pupils to keep paper, pencils,  
books and all  other accumulated materials.  Lockers 
are necessary. The floors should be covered for the 
sake of quiet.  The supplies should consist of pencils,  
rulers, erasers, thumb tacks, fasteners, paste, paper 
of various kinds. There should be at least one black­
board from eight to twelve feet long and a bulletin 
— b4— 
board. All of the remaining space will be for maps, 
charts, puctares, diagrams, lockers or shelves. In 
the laboratory there should be a mass of material 
from all over the world. For example, the school 
should provide the following: 
Books 
1. Yearbooks (one) 
a. lew York World Almanac and Book of 
Facts (edited by Robert Hunt Lyman) 
lew York, lew York World 
b. The Chicago Daily lews Almanac and Yearbook 
Chicago, Chicago Daily lews Company 
c. American Yearbook, lew York, D. Apple ton 
and Company 
d. International Yearbook, lew York, Dodd 
Mead and Company 
2. Encyclopedia (one or both) 
a. Compton's Pictorial Encyclopedia (10 volumes 
Chicago: F.E. Compton and Company, 1923 
b. World Book - 10 Volumes - Chicago, World 
Book Company, 1917 
Statistical Abstract of the Census of the United 
States. Washington, D.C., Government Printing 
Off ic e 
4. Dictionary (one) 
a. Webster 's Academic Dictionary, New 
York, American Book Company 
5. Atlas (one) 
a.  Philip's Modern School Atlas of Comparative 
Geography, edited by George Philip, London, 
George Philip and ^on, Ltd.,  1922 
6. Handbook of Social Resources of the United States 
Genevieve Boyneer, Hendricks, Washington, D.C., 
The American Bed Cross, 1921 
B. Library 
The l ibrary is one of the main sources of helpful 
information for the student in history. In most of the 
schools the books on hand are very old; especially is 
true of the C and D schools. The l ibrary should 
have recent and revised history books. 
C. Visual Aids 
There should be in every classroom all  equipment that 
will aid in the understanding of the lesson to be taught; 
for example, 
1.  Maps 
2. Chatts 
3. Pic ture s 
4. Slides 
III. Teaching and Learning 
A. The History Teacher 
1. Training 
How long i t  will take a candidate to prepare to 
teach the social studies no one can tell .  It  depends, 
to a great extent, on how long he may l ive; for the 
ideal teacher devotes his l ife to perfecting his equip­
ment. I t  is important that the teacher have a liberal 
education. All secondary school teacher should have 
completed a well-rounded college course. 
2. Experience 
It  is desirable for the social science teacher 
to complete a year beyond college graduation. The 
maturity developed in the candidate by a year or two 
of teaching will give to the period of additional work. 
Dawson seems to think that the social science teacher 
should have more experience. There shuuld be a great 
deal of practice teaching and contact with various 
phases of l ife. 
B. Vitalizing Community Resources 
1. Mature of Community Resources 
Prom the study of these schools were discovered 
s everal possibilities of developing a better history 
teaching program. For example, in and near Waco are 
all  the necessary things to broaden the children's 
3 Edgar Dawson. Teaching The Social Studies, vv .  
316-336 
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near a town and not far from the highway and railway. 
To keep the child alive and show him the true relation 
of history to the present there must be some source 
of current news. 
IV. Method 
In this study the term "method" has been defined 
but the type of methods are discussed here. The teacher 
should consider: 
A. Informal method 
The lecture method is,  in the mind of some people, 
the alternative to the recitation. According to their 
view, either the pupil recites or the teacher lectures. 
Reciting and lecturing can only be defended as practices 
incidental to the main purposes of teaching. The lecture 
/ method has bean criticized, but i t  is necessary for the 
teacher to talk as well as the student. There are 
several ways i t  may be used to advantage. They are: 
(a) to give the class practice in note taking; (b) 
to give an over-view of the Rew lesson of a longer period 
to be taken up; (c) to enliven and enrich and give warmth 
to material (the voice being much more effective than 
the printed page); (d) to supply necessary information 
when the l ibrary is inadequate or when the subject is 
such that the teacher can best present to the class. 
5 Catherine Henderson, The Teaching of History and 
Other Social Subjects, p. 17 
historical knowledge; namely, historical places of 
interest,  the use of the school plant and playgrounds, 
etc. All of these make for the development of the 
school program 
2. School journeys and field trips 
Journeys and field trips are one of the sources of 
information. Both mean much to the pupil because 
they enable the pupil to actually go to the place 
where the events took place and get the ultimate truth. 
A visit  to a court trial or meetings of a board of 
aldermen or city council or a place where business is 
carried on after the theory of these things have been 
studied will cultivate an appreciation of the facts 
4 
such as books can never supply. 
3. Visiting other communities 
The teacher of history should arrange her subjects 
so that time will be left to visit  places outside the 
community as well as those places near the school. Other­
wise, the child will develop an idea that his community 
is the only one and finally be narrow-minded. This is 
not the aim of the social sciences. 
4. Vitilizing Current events in the school 
There is a possibility for each school to secure 
newspapers and magazines because every school is located 
4 Ibid..  316-336 
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B. Project method 
Project method is another important technical 
term. William H. Eilpatrick defines the project method 
or idea as any unit of purposeful activity where the 
dominating purpose, as an inner urge; (1) fixes the 
aim of the action* (2) guides i ts progress; and (3) 
furnishes the drive, i ts inner motivation. He points 
out that the dominating purpose may he (1) to make some­
thing such as a wooden table or a poem; (2) to enjoy 
something, as the reading of an essay, (3) to solve a 
problem, like determining the true cause of the Mexican 
War. 
Suppose the class has reached the point in American 
History where the subject is the Constitional Convention 
of 1787. The task of the Convention was to amend the 
articles of Confederation from a more perfect union, 
establish justice, insure domestic tranquility, provide 
for common defense, promote the general welfare and 
secure the blessings of l iberty. for the pupil 
the problems for study are: How did the Fathers go 
about the writing of the fundamental law? What organs 
of government did they set up? This can be done in 
any of the schools. 
C. Problem Method 
The word "problem" applied to the social studies 
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is confusing because i t  is used in at least two 
ways. The course called Problems of Democracy 
is,  as i ts title indicates, a study of outstanding 
difficulties. The problems involved are those of the 
relation of capital to labor, living conditions, 
currency, and conservation. To the history teacher 
she sees one problem at a time,and in every town 
and school in this study the problem method could be 
used. The method is intended to lead the pupil to 
see the prbblems which confront the people in the 
past.  It  leads children to form judgments and look 
behind facts for the motive of the act.  It  arouses 
self-activity in a pupil to an extent that no other 
method in history does. And i t  teaches the pupil to 
get thought from the printed page. 
V. Tests 
Under ideal conditions there would be l i t t le 
need of tests.  But these ideal conditions exist 
in few places so that teachers must resort to test.  
It  is not necessary to define test,but i t  is fair to 
see the characteristics of a good test.  They are: 
(l) the test should have the confidence of the pupil 
who takes i t ;  (2) the test should be comprehensive; 
(3) i t  should be objective; (4) i t  should be graded 
6 Katherine Henderson, The Teaching of History and 
Other Social Subjects, p. 18 
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to score; (5) items should "be graded; (6) the 
purpose should he definite. 
A. True-false Type 
A test which is wholly of this type ought to 
contain at least 100 simple statements (per hour of 
examination time) about half of which are clearly 
true and the other half false, allowing a leaveway 
for opinion. £he pupil is asked to place a plus 
sign opposite those that are true and a minus sign 
opposite those that are false. He is warned not to 
guess. Some examiners, in scoring, deduct the number 
of errors from the number of correct decisions in 
order to reduce to a minimum of guessing and of chance. 
Blank lines or brackets are generally placed in the 
left margin to receive the pupil 's plus or minus sign. 
For example, 
( ) 1.  The Constitutional Convention of 
1787 was called to write a new 
constitution. 
( ) 2.  The National iiteancipation Proclam­
ation freed only a part of the slaves. 
( ) 5.  Jefferson was one of the most in­
fluential members of the constitutional 
convention of 1787. 
The teacher must be careful because there are 
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some statement which cannot be used for true-false 
tests.  The facts must be definite. 
B. Multiple choice type 
This test recuires the pupil to indicate which 
of several phrases should be added to an incomplete 
statement in order to make a true sentence. For 
example the test must be comprehensive or i ts content 
must be important and not insignificant. 
( ) 1.  France lost her colonial empire 
by treaty (l) 1748, (2) 1815 
(2) 1765, (4) 1783, (5) 1748. 
( ) 2.  New York was first settled by: 
(1) English (2) Dutch (3) Germans. 
( ) 3.  The rapid influx of Irish and 
Germans into the United States 
came: (l) Before the Revolution 
( 2 )  D u r i n g  t h e  R e v o l u t i o n ;  B e t w e e n  
1845 and 1860; (5) Since 1914. 
C. Matching Type 
This type uses questions like the following: 
Two l ists are given below. In the first,  
agencies of the government are mentioned. In the 
second, powers of the government. Place in the bracket 
before each agency one number from the second l ist  
indicating a power which is granted to the agency in 
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the Federal Constitution. 
( } The president 
( ) The Congress 
( ) The court 
( ) The president and the Senate 
( ) The president and Congress 
1 - To barrow money 
E -  To make treaties 
3 -  To declare war 
4 -  To see that the laws are enforced 
5 -  To interpret laws 
6 -  To appoint members of the cabinet 
7 
7 -  To make laws 
The foregoing are all  samples of what are called 
the new type tests.  
To my idea I  think the teacher should con­
sider the foregoing adjustment because the teaching 
of history is just as important as any other subject 
in the curriculum. The average school in this study 
can satisfy the adjustment given at the end of this 
study. 
7 Edgar Dawson, Teaching The Social Studies, p. 549 
APPENDIX A 
TABLE SHOWING LEADING II DUSTRIES OF TEE 
TOWNS AND CITIES 












































Seat of Texas 






l ive stock mar­













ed cotton, oil 









mill,  and 
oil  mill 
Lumber mill,  
and a cotton 
oil mill 
Furni tur e, 
Port,  Qsland 
cement ,  oil  
field equip­
ment ,  machin­
ery and f arm 
i  aplement s,  
windmills,  
hardware, 
drugs ,  boots 
and shoes, cot­
ton goods, gar­
ments, steel ore 
Seaports 
Manufactoring 
town, one of 
the foundries 
in the state 
petroleum 
Producing 
City Industries City Industries 
Mexia Brick mills,  
Got ton mill,  a 
cotton oil mill 
Orange Food packing, 
Manufacturing 
Paper Mill 
Navasota Leading city of 
Grimes County Lufkin paper Mill 
Nacogdoches The site of Stephen 
F. Austin. State 
Teachers'  College, 
Manuf actaring , in-
dustr ies 
Orange Port City, in­
dustries, lum­
ber, manuf ac-






lupe County Palestine Haiiroad cen­
ter,  numerous 
industries 







Paris Known for i ts 




San Angelo Petroleum pro­
ducts, cotton 
oil,  boots and 
leather Tyler East Texas oil  
fields, milk 
plant, garment 










ing and machine 
shop, mill sup­








plants Wharton Shipping 
point for rice 
truck farm 
products 
Sherman Industrial,  edu­
cational city 




TAB.SE SHOWING THE SOILS 
IN THE REGIONS 
REGION IAIN SOILS AGRICULTURE 
1. High plains kmariiio Soils 
lichfield Soils 
Small grains in 
Northern plains. 
Cotton in Southern 
plains. 
Grain, Sorghum 





































6. Western Cross 
Timbers 














8. Coast prairie Victoria soils Cotton, fruit,  
ve0etables, cattle 
raising 
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ACCREDITED NEGRO HIGH SCHOOLS 
IN TEXAS 1939-40 
City Name of School Principal 
Group 1 - Claaa A 
Austin ..Anderson w.  B. Campbell 
Beaumont Charlton-Pollard R. T. Tatum 
Dallas ....Booker T. Washington....J. L, Patton.Jr. 
Fort Worth... ..I. M. Terrell. ..••••••• .L. M. Johnson 
Galveston Central J. Mason 
Houston........Booker T. Washington. ...Ira Bryant 
Houston Jack Yates James D. Ryan 
Marshall Central E.O. Smith 
Houston........Phillis Wheatley... .....H. B. Pemberton 
San Antonio....Phillis Wheatley .......S. J. Sutton 
Tyler... Emmett J. Scott. R. s .  Austin 
Wa®o .....Moore j. j. Wilson 
Dallas Linooln... D. Marshall 
Group I - Class B 
Longview. Longview Colored High ...L. J. White 
Port Arthur Lincoln E. Sampson 
Texarkana Dunbar A. E. Alton 
Group I - Class C 
Beaumont ...Herbert.. H, L. 
Beaumont Martin J. 
Bryan Kemp R. C. 
Cameron.........Cameron Colored High.••.Henry 
Corpus Christi. .Solomon Coles c .  C. 
Corsioana ......G. W. Jackson...........H. 
Crockett... Crockett Colored High...?/. 
Ennis Ennis Colored High B. 
Henderson Henderson Colored High..R. 
Huntsville Sam Houston S. 
Jacksonville... .Fred Douglass... M. B. 
Jefferson.......Central ..J, 
Marlin..........Booker T. Washington. •• .H. 
Mexia Dunbar ........S. 
Navasota Navasota Colored High...M. 
Palestine...... .Lincoln. A. 
Bsris Gibbons 
Quitman ....Quitmas Colored High....A. D. 
Taylor Blacks hear L. 
Temple ..........Dunbar M. 
••••»••• .Terrell ......W. H. 


































NAM Off SCHOOL Principal 
Group I - Class I) (cont'd) 
Oakwood St. Paul-Shiloh lira Ruby Hiohols 
O r a n g e . . . * • • » « •  . M o t o m . . l i r a •  M  W a l l a c e  
Overton ...Star-Bailey P L Johnson 
Pittsburg.......Center Poinb Mrs. Christine Cash 
Rosenberg Jackson A B Anderson 
San Antonio St. Peter Claver's Acad. Sister Ita 
San Angelo...• ..San Angelo Col. High...!? G Brown 
San Marcos San Marooa Col. High...B F Grant 
Seguin Ball..... Sam W Thompson 
Sherman Pred Douglass High P R Pierson 
Teague (R P D ) .Furney-Richardson .P I Kirven 
Texarkane.... ...Macedonia A L Johnson 
Tucker (R P D)..Green Bay Paul Rutledge 
Tyler Butler College Acad... .Isaiah Jackson, Pres. 
Tyler (R P D)...Jackson. Jody D Phillips 
Tyler (R P D) ..Stanton Armster Martin 
Victoria P W Gross. A D Sheffield 
Wolfe City Farmers Improvement 
Agricultural School....R L Smith 
Woodville H T Scott P W Thomas 
Wortham Wortham Colored High...D P Johnson 
Yoakum... Yoakum Colored High....J. R Lockett 
* 
Registers Office .... (Prairie View College) 
APPENDIX E 
City NAME OF SCHOOL Principal 
AMI ere Abilene Colored High... ,  R W Stafford 
Austin Texas Deaf, Dumb & Blind 
Institute for Col, Youth.J. D. Martin, 
Supt •  
Belton.. . . . . . . . . . . . .Belton Colored High . . . . .Theo W Wright 
Bonham.•••••»..•«.. .Washington.•••••••*••.••.E C Ervin 
Brenham .Brenham Colored High A R Pickard 
Caldwell . . .Caldwell Colored High... .A F Douglass 
Calvert Calvert Colored High W D Spigner 
Chester .Denver Mrs. Bennio e 
Mark 
Columbus Columbus Colored High...I  B Kempt 
Conroe Booker T. Washington T W Humphrey 
Cuero Daule W C Johnston 
Dallas. St.  Peter 's School. .Rev I  J 
Sullivan 
Dekalb Garland Paul W Weaver 
Dension Denison Colored High W B Wims 
Denton Douglass..  Fred Moore 
Elkhart Elkhart Colored High G H Henry 
El Paso.. . . . . . . . . . . .Douglass.. . . . . . . . . . . . . . . .Mrs. Bouise 
Mo Call 
Galveston Holy Roasry Sister Mary 
D Heart 
Georgetown Carver R A Westbrook 
Gilmer (Route 5). . .  .Valley View... . . . . . . . . . . .T J Downs 
Gladewater Weldon . . .T ¥« r  Williams 
Greenville Greenville Colored High..A  G Champion 
Hawkins Hawkins Colored High I  R Lemond 
Hempstead . . . .Sam Sohwarz.. .  A C Herald 
Hooks .Burns . . . . . .N W Gayner 
Houston.. . . .  St.  Nicholes Academy Father C. 
Sohappert 
Jasper..  . . .Jasper Colored High J R Rowe 
Jefferson (R F D)..  .Macedonia.. . .  L A Matthis 
Kendleton.. . . . . . . . . .Powell Point. . . . . . . .  P B Mitchell 
Kerens . .Kerens Colored High M. Hardeway 
Kilgore (R F D ) . . .Worth Chapel YYillie L Colb 
LaGrange..  laGrange Colored High... .G A Randolph 
Liberty.. . . . . . .  Liberty Colored High C C Armstrong 
Linden Fairview. .Samuel Henn-
ingt on 
Longview (R F D) . . .Greenville School N. E Williams 
Longview (R F D).. .  .Shiloh. D M Brown 
Lubbock Dunbar.. . . . . . . .  E C Struggs 
Lufkin Dunbar W H Brenden 
Luling.. .  Luling Colored High R A Harrison 
Mr. Pleasant Mr.Pleasant Colored High. T C Rutherford 
Mexia .Woodland A R Foreman 
MoLeon... .  .Rambo... . . . . . .  . .Isaac Yv Owens 
Nacodoches Campbell .W E Jones 
Naples . . . . . .Naples Colored High P Y Gray 
Heches Flint Hill Joe Harris 
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